
Pupil premium strategy statement

Expenditure evaluation

Strategy plan
“I was disadvantaged as a child, yet I
had the advantage of being in the

company of great teachers.”

(A.P.J. Abdul Khan, 11th President of
India)

“Every one of our children is carrying something the world is waiting for – it’s just

the world hasn’t got it yet,” Sister Judith Russi

The ‘Pupil Premium’ is a government initiative that provides extra funding aimed at pupils from

disadvantaged backgrounds. Research shows that pupils from deprived backgrounds underachieve

compared to their peers and that there is a strong link between eligibility for free school meals and

underachievement. The Pupil Premium is designed to help each school boost the attainment of

disadvantaged children and reduce the gap between the highest and the lowest achievers. The

government has used pupils’ entitlement to free school meals (FSM) and children looked after by the

local authority (CLA) as an indicator for deprivation. The funding is allocated according to the number

of pupils on roll who have been eligible for free school meals at any point in the last 6 years (known as

‘Ever6 FSM’), an allocation for each pupil who has been ‘Looked After’ (in care) and a smaller amount

for the children of service families.

Principles

• To ensure that teaching and learning opportunities meet the needs of all pupils.
• To ensure that appropriate provision is made for pupils who belong to vulnerable groups, this

includes ensuring that the needs of socially disadvantaged pupils are adequately assessed and
addressed.

● In making provision for socially disadvantaged pupils, we recognise that not all pupils who receive
free school meals will be socially disadvantaged.

● We also recognise that not all pupils who are socially disadvantaged are registered for free school
meals. We reserve the right to allocate the Pupil Premium funding to support any pupil, or groups
of pupils the schools have legitimately identified as being socially disadvantaged.

● Pupil Premium funding will be allocated following a needs analysis which will identify priority
groups or individuals. Limited funding and resources means that not all children receiving free
school meals will be in receipt of pupil premium interventions at one time.
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Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name St Boniface’s Catholic

College

Number of pupils in school 367

Proportion (%) of pupil premium eligible pupils 38.7%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 to 2024/2025

Date this statement was published Dec 2023

Date on which it will be reviewed July 2024

Statement authorised by Mr Michael Antram
Executive Headteacher

Pupil premium lead Mrs A Morgan

Governor / Trustee lead Mrs J Bailey
Deputy Chair of
Governors

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £129,960

Recovery premium funding allocation this academic year £8,032

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£137,992
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Part A: Pupil premium strategy plan

Statement of intent
The focus of our pupil premium strategy is to support disadvantaged pupils to achieve
at least as well as our non-pupil premium students. Our aim is for all pupil premium
students to secure good progress including those who are already high attainers. We
will consider the challenges faced by vulnerable pupils, such as our young carers. The
activities we have outlined in this statement is also intended to support their needs,
regardless of whether they are disadvantaged or not.

Quality first teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support for pupils whose education has been worst affected, including
non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

● ensure disadvantaged pupils are challenged in the work that they’re set
● act early to intervene at the point need is identified
● adopt a whole school approach in which all staff take responsibility for

disadvantaged pupils’ outcomes and raise expectations of what they can
achieve

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challeng
e number

Detail of challenge

1 The English, RS and History attainment of disadvantaged pupils is
generally lower than that of their peers and NGRT assessments suggest
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that many pupils particularly struggle with comprehension skills. This
impacts their progress in all subjects.

On entry to year 7 this year, 18% of our disadvantaged pupils arrive
below reading age-related expectations compared to 54% last year. Our
challenge this year is to build on the improved reading skills of our new
intake to ensure we close the achievement gap by the end of KS4.

2 Our assessments, observations and discussions with pupils suggest that
the impact of lockdown is still having an impact on the rates of progress
of all students but to a greater extent on the education and wellbeing of
many of our disadvantaged pupils. These findings are in line with the
findings of studies nationally.

This has resulted in significant knowledge gaps resulting in pupils falling
further behind age-related expectations, especially in relation to their
mathematical skills. Research shows that students literacy skills were
impacted far less than their mathematical skills

3 Our observations suggest many lower attaining disadvantaged pupils
lack metacognitive / self-regulation strategies when faced with
challenging tasks, notably in their monitoring and evaluation of their
answers. This is indicated across the curriculum, particularly in the
subjects requiring longer written responses.

4 Our current attendance data indicates that attendance among
disadvantaged pupils is lower than for non-disadvantaged pupils.
Data shows that during the last academic year, attendance figures for
pupil premium students were consistently below that of their peers.

5 The attainment of disadvantaged pupils is generally lower than that for
disadvantaged students nationally although their average point score
was higher than their non disadvantaged peers in most subjects y are
making better progress. The NGRT assessment results suggest that
many pupils struggle in particular with comprehension skills;this impacts
their progress in all subjects.

On entry to year 7 this year, 18% of our disadvantaged pupils arrive with
reading scores below age-related expectations.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved attainment among
disadvantaged pupils across the
curriculum at the end of KS4, with a focus
on English, RS and History.

2024/25 KS4 outcomes demonstrate that
disadvantaged pupils achieve:
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● an average Attainment 8 score of
50.0

Improved reading comprehension among
disadvantaged pupils across KS3.

NGRT tests at the end of key stage 3
demonstrate improved comprehension
skills among disadvantaged pupils and a
smaller disparity between the scores of
disadvantaged pupils and their
non-disadvantaged peers. Teachers
should also have recognised this
improvement through engagement in
lessons and the quality of work
observed in book scrutinies.

Improved metacognitive and
self-regulatory skills among
disadvantaged pupils across all subjects.

Teacher reports and class observations
suggest disadvantaged pupils are more
able to monitor and regulate their own
learning. This finding will be supported
by increased engagement and
completion of assessment tasks
including mock exams and GCSEs at
key stage 4.

To achieve and sustain improved
attendance for all pupils, particularly our
disadvantaged pupils.

Sustained high attendance from 2024/25
demonstrated by:
● the overall absence rate for all pupils

being no more than 4%, and the
attendance gap between
disadvantaged pupils and their
non-disadvantaged peers being
reduced to no more than 4%

● the percentage of all pupils who are
persistently absent being below 5%
and the figure among disadvantaged
pupils being no more than 5% lower
than their peers.
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 82,796

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Purchase of NGRT
diagnostic
assessments for all
key stage 3 students.
Outcomes shared
and explored with all
teaching and support
staff to ensure
teaching and
interventions are
pitched appropriately
to meet the needs of
individual students.

Standardised tests can provide
reliable insights into the specific
strengths and weaknesses of each
pupil to help ensure they receive the
correct additional support through
interventions or teacher instruction:
Standardised tests | Assessing and
Monitoring Pupil Progress |
Education Endowment Foundation |
EEF

1, 3

This year’s focus is
on Transformative
Teaching.

This will involve
ongoing teacher CPD.

Transformative teaching’s goal is to
change the learner academically,
socially and spiritually. This
approach sits with the school ethos
and will allow us to refocus our
approach to both the curriculum and
classroom practice.
Transformative teaching overview
Transformative Teaching in the
Information Age
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Improving literacy in
all subject areas in
line with
recommendations in
the EEF Improving
Literacy in Secondary
Schools guidance.
This year’s foci are
the development of
explicit vocabulary
teaching and Oracy.

Acquiring disciplinary literacy is key
for students as they learn new, more
complex concepts in each subject:
Improving Literacy in Secondary
Schools
Oracy, vocabulary and other literacy
skills are heavily linked with
attainment in all curriculum areas
word-gap.pdf (oup.com.cn)

1, 3
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https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://docs.google.com/document/d/1C4Zw1boWl7_8-LEXwLxZdeNW3wA3QFiri0UYu1dtyOI/edit?usp=sharing
https://docs.google.com/document/d/1oZHkwW6-O8kulTAwOskrYRwNuiQq5hdtwR1-J7wVywY/edit?usp=sharing
https://docs.google.com/document/d/1oZHkwW6-O8kulTAwOskrYRwNuiQq5hdtwR1-J7wVywY/edit?usp=sharing
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf


Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 28,978

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Phonics and reading
comprehension
programmes delivered
by our SEND team as a
reading intervention
strategy to address
literacy needs.

Reading comprehension strategies
can have a positive impact on pupils’
ability to understand a text, and this
is particularly the case when
interventions are delivered over a
shorter timespan:
Reading comprehension strategies |
Toolkit Strand | Education
Endowment Foundation | EEF

1, 3

Numeracy programmes
including Times Tables
Rockstars, Save my
Maths alongside maths
workbooks for all Yr10
as an intervention
strategy to address
numeracy needs.

Numeracy strategies can have a
positive impact on pupils’ ability to
work with numbers, and this is
particularly the case when
interventions are delivered over a
shorter timespan:
https://educationendowmentfoundati
on.org.uk/education-evidence/guida
nce-reports/maths-ks-2-3

2, 3

Homework package
Educake across all
English classes to
support the
development of study
skills and become
more independent
learners.

Teaching metacognitive strategies to
pupils can be an inexpensive
method to help pupils become more
independent learners. There is good
evidence that it can have a positive
impact on the attainment of
disadvantaged students.
Metacognition and self-regulation |
Toolkit Strand | Education
Endowment Foundation | EEF

1, 2, 3

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 26,218

Activity Evidence that supports this
approach

Challenge
number(s)
addressed
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/


Behaviour
intervention for
specific pupils who
require support with
regulating their
behaviour and
emotions.

This includes training
for HLTA delivering
the interventions, time
for heads of year to
follow up on
behaviour and carry
out reintegration
meetings as
necessary.

There is evidence to suggest that
CBT can have a high impact on risk
behaviours and behavioural
difficulties:
Cognitive Behavioural Therapy -
Youth Endowment Fund
EIF’s report on adolescent mental
health found good evidence that
CBT interventions support young
people’s social and emotional skills
and can reduce symptoms of anxiety
and depression:
Adolescent mental health: A
systematic review on the
effectiveness of school-based
interventions | Early Intervention
Foundation (eif.org.uk)

2, 3

Establishing and
staffing the Reset
room to reduce the
number of
suspensions.

Greater utilisation of
the Classcharts
program; time for
heads of year to
follow up on
behaviour and carry
out reintegration
meetings as
necessary.

There is evidence to suggest that CBT
can have a high impact on risk
behaviours and behavioural difficulties:
Cognitive Behavioural Therapy -
Youth Endowment Fund
EIF’s report on adolescent mental
health found good evidence that CBT
interventions support young people’s
social and emotional skills and can
reduce symptoms of anxiety and
depression:
Adolescent mental health: A
systematic review on the
effectiveness of school-based
interventions | Early Intervention
Foundation (eif.org.uk)

2, 3

Attendance officer to
improve attendance
by analysing
attendance data,
following up on
absences through
contacting home and
regular meetings with
the school’s EWO.

DfE guidance informed by
engagement with schools that have
significantly reduced persistent
absence levels.

4

Hardship fund for
acute issues.

We have identified a need to set a
small amount of funding aside to
respond quickly to needs that have
not yet been identified. This fund is
used to support the purchase of
uniform, equipment as well as

2,4

8

https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions


supporting the cost of school trips
and other extra-curricular activities

Total budgeted cost: £ 137,992
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Review: Year One – 2020/21

Our internal assessments during 2020/21 suggested that the performance of
disadvantaged pupils was on average a grade lower than non-disadvantaged students.
APS per Ebacc slot for pupil premium students was 3.13 compared to 4.11 for none
pupil premium students.

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact,
which disrupted all of our subject areas to varying degrees. As evidenced in schools
across the country, partial closure was most detrimental to our disadvantaged pupils,
and they were not able to benefit from our pupil premium funded improvements to
teaching and targeted interventions to the degree that we intended. The impact was
mitigated by our implementation of live lessons for all students in all subject areas
ensuring face to face contact and personalised teaching for those students who
accessed the online learning. We used pupil premium funding to ensure that all
students had access to chrome books and dongles as necessary.

Overall attendance in 2020/21 was higher than in the preceding 3 years at 90.48% for
pupil premium students, At times when all pupils were expected to attend school,
absence among disadvantaged pupils was 2.6% higher than their peers and persistent
absence 22% higher. These gaps are larger than 3 years ago, which is why attendance
is a focus of our current plan.

Pupil behaviour, wellbeing and mental health were impacted last year, primarily due to
COVID-19-related issues. The impact was particularly acute for disadvantaged
pupils. We have used pupil premium funding to ensure targeted interventions were put
in place where required. We are further developing the targeted behaviour support for
those requiring it in our future plans.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England
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Programme Provider

Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil
premium allocation last academic year?

We run a popular Military Kids Club for
all children of services personnel; the
allocation supports the staffing of this
provision.

What was the impact of that spending on
service pupil premium eligible pupils?

Attendance at Military Kids Club enables
eligible students to share their
experiences in a mutually supportive
environment. The support received in
turn helps them to manage the demands
of school whilst dealing with the
challenges of having a parent in the
armed forces.
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Review Year Two – 2021/22
Our exam results from summer 2022 indicate that our disadvantaged students
performed better than their non-disadvantaged peers in terms of their average point
scores in most subjects - in particular English Language, Geography and History.
These results clearly demonstrate that the strategies we have put in place are
impacting positively on student outcomes. APS per Ebacc slot for pupil premium
students was 3.74 compared to 3.51 for non-disadvantaged students.

Our outcomes for 2022 show that the performance of disadvantaged pupils was on
average a grade higher than non-disadvantaged students. APS per Ebacc slot for pupil
premium disadvantaged students was 3.13 compared to 4.11 for non-disadvantaged
students. We need to ensure we have the correct strategies in place to build on this as
the results for all students continue to improve in the coming years.

Our assessment of the reasons for these outcomes points primarily to the relentless
focus on improving literacy across the curriculum in all subject areas for all students
alongside the teaching and learning focus on improved consistency and metacognition.

Overall attendance in 2021/22 was lower than in the preceding year for both
disadvantaged and non-disadvantaged students requiring us to maintain this as a
priority.

Pupil behaviour, wellbeing and mental health have continued to be impacted since the
COVID-19 epidemic. The impact has been particularly acute for disadvantaged
pupils. We have used pupil premium funding to ensure targeted interventions were put
in place where required. We are further developing the targeted behaviour support for
those requiring it in our future plans.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
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Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil
premium allocation last academic year?

We run a popular Military Kids Club for
all children of services personnel; the
allocation supports the staffing of this
provision.

What was the impact of that spending on
service pupil premium eligible pupils?

Attendance at Military Kids Club enables
eligible students to share their
experiences in a mutually supportive
environment. The support received in
turn helps them to manage the demands
of school whilst dealing with the
challenges of having a parent in the
armed forces.
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Review Year Three – 2022/23
Exam outcomes from summer 2023 indicate that our disadvantaged students'
performance did not keep pace with their non-disadvantaged peers although results
continued to improve year on year. In a number of subjects - in particular French,
Geography and RS the gap is marginal against a national trend of a gap of more than 1
whole grade. APS per Ebacc slot for pupil premium students was 2.74 compared to
3.28 for non-disadvantaged students indicating that as grades improve across the
school, it is vital that we ensure disadvantaged students do not get left behind.

Our outcomes for 2023 show that the performance of disadvantaged pupils was not
keeping pace with that of non-disadvantaged students. APS per Ebacc slot for pupil
premium disadvantaged students was 2.74 compared to 3.28 for non-disadvantaged
students. We need to ensure we have the correct strategies in place to prevent the gap
from increasing as the results for all students continue to improve in the coming years.

There remains a need for a relentless focus on improving literacy across the curriculum
in all subject areas for all students alongside the teaching and learning focus
Transformative Teaching.

Overall attendance in 2022/23 was lower than in the preceding year for both
disadvantaged and non-disadvantaged students, requiring us to maintain this as a
priority.

Pupil behaviour, wellbeing and mental health  continue to be a challenge as is the
picture nationally. The impact has been particularly acute for disadvantaged
pupils. We have used pupil premium funding to ensure targeted interventions were put
in place where required. We are further developing the targeted behaviour support for
those requiring it in our future plans alongside the creation of a Reset room as part of
our new behaviour policy - the aim being to reduce the number of suspensions.
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Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.
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